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Abstract. Current socio-economic conditions raise the problem of rapid and high-quality training
of middle-level specialists, realization of which depends on the staffing of educational personnel. In this
connection, the need to study foreign experience in order to modernize the system of vocational education
and training is highlighted. The basic methods in the study are the analysis and generalization of the con-
tent of scientific works, national sites of various departments and educational organizations, regulatory
and local documents. The study results present a comparison of foreign models of vocational education
and training system, in particular Great Britain and China, with the Russian model of vocational and ped-
agogical education. General trends in the vocational and pedagogical training of vocational teachers in the
foreign countries under analysis can be taken into account in the modernization and development of the
national system for vocational education and training system in Russia, first of all, those trends that are
not implemented in Russia today.
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AHHOTAIIHS. AKTyaJ’II)HI)IC COIIMAJIbHO-3KOHOMHUYECKUEC YCJIIOBUA NOAHUMAIOT HpO6J’ICMy 6LICTp0171
U KadueCTBEHHOU MOATOTOBKU CHEIUAJIMCTOB CPEAHECI0 3BCHA, YCJIOBUA peaM3allun KOTOpOﬁ 3aBUCAT
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OT KaJIpoBOro o0ecreueH s Mejarornieckoro cocraBa 00pa3oBaTeIbHBIX OpraHu3alii. B cBsi3u ¢ aTM
BBIJICTSIETCSI HEOOXOANMOCTD M3YUEHHs 3apyOe)KHOTO OIBITAa C LEIbI0 MOJICPHHU3AINH CYIIECTBYIOLICH
CHCTEMBI ITPO(eCcCHOHANBHO-TIEIaroTHIeCcKOro 00pa3oBaHusl. Bexymumu MeTogamMu B HCCIIEOBAHIN CTaITH
aHanM3 ¥ 0000IIEHNE COAEpKaHU HAy9IHOH JINTEpaTyphl, FOCYIapCTBEHHBIX CAHTOB Pa3MYHBIX BEJOMCTB
1 00pa30BaTENbHBIX OpraHU3aNnnil, HOPMAaTHBHBIX M JOKAJIBHBIX JOKYMEHTOB. B pe3ynbprarax mccienoBa-
HUS [IPEACTABICHO CPABHEHUE 3apyOEKHBIX MOJENEH MpodecCHOHANbHO-TIEIarOTHIECKOro 00pa3oBaHus,
B yacTHOCTH B BemmkoOpurannu u Kwurae, ¢ poccuiickoit. OOmme TeHASHINUH 10 MpodeccHoHaIbHO-
MEZIarOrNYEeCKOH TTOIrOTOBKE TEIarorMyecKuX paboTHUKOB cepbl NpodecCHOHATIEHOTO 00pa3oBaHus B aHa-
JIM3UPYEMBIX 3apyOeKHBIX CTpaHaxX MOTYT OBITh YYTEHBI IPU MOJECPHU3AIMU U Pa3BUTUH HALMOHAJILHOM
cucteMbl noarorosku negaroros CIIO B Poccuu, nmpeskie BCero no TeM HaIpaBJIeHUSIM, KOTOPBIE CETO/IHS
B Poccuu He peanusyrorcs.

KaroueBsle ciioBa: npogeccuonanvro-nedazocuueckoe 06pa3osanue, cucmema npopeccuonans-
HO020 006paszosanus, nedazoe nPopeccuoHAIbHO20 00PA306aHUs, NPODECCUOHATbHAS NOO20MOBKA, KAOP O-
80e obecneueHue 00PA308aMENbHBIX OPSAHUZAYUL, 3aPYOEN’CHBII ONbIM, MOO0elb NPODECCUOHANBHOU NOO-
20MOBKU

Introduction. Immersion of the modern system of vocational education and training in
the current socio-economic conditions raises the problem of insufficient elaboration of the struc-
ture of this system. The current vocational education system faces a number of challenges, in-
cluding:

« training of a qualified specialist, in terms of expectations and requirements of employ-
ers, and further employment of graduates [5];

+ incompatibility of the level of professional skills of teachers and masters of vocational
training with the demands of society, possession of relevant professional competencies, espe-
cially digital ones [6];

» search for effective tools to improve the professional skills of vocational teachers and
their motivation for continuous development [2].

Study of professional shortages of teachers of vocational education system conducted by
the Scientific and Educational Center of the Russian State Vocational Pedagogical University
confirmed the above list of difficulties [7].

The relevance of the study. The urgent search for ways to overcome the noted problems
prompted to turn to foreign experience, despite the significant difficulties in the relations of the
states of the modern world, in order to form vectors for the development of the domestic system
of vocational education and training system. The authors believe that a comparative analysis of
foreign systems of vocational education will highlight both common features characteristic of
international practice and unique, the implementation of which can also have a positive effect.

The purpose of the study is to identify general trends in vocational education and training
system, development and assessment of teachers' qualifications in the vocational and pedagogi-
cal education systems of foreign countries in comparison with the national vocational and peda-
gogical education system.

Material and methods of research. Materials of domestic and foreign literature, content
of state websites of various departments and educational organizations, regulatory and local
documents were used for the purpose of this study. The vocational education systems of two
countries with a high level of professional education — Great Britain and China were chosen for
comparison. The second state is also comparable with Russia in territory and type of economy,
which increases the relevance of comparison.

The results and discussion.

Vocational education and training system in Britain. Education in the UK is considered to
be one of the most prestigious. This opinion was formed based on the variability, differentiation,
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openness and continuity of all stages of the educational process. Six universities in the UK are
in the top twenty of the Top 100 in the QS World University Ranking, namely Oxford Universi-
ty, Cambridge University, Imperial College London, University College London and the Uni-
versity of Edinburgh [12].

Significant attention is paid to the skills system which is considered the basis of the eco-
nomic prosperity of the country. According to the professional skills system, a qualified special-
ist is someone who possesses Core skills (communication, numeracy, literacy and ICT skills),
Employability skills (teamwork, problem solving, initiative, planning and organizing, entrepre-
neurial thinking, self-management and learning) and Vocational skills (skills acquired from
hands-on experience) [16].

The system of skills is universal for many professions. Psychological-pedagogical train-
ing plays an important role for a teacher of vocational training. Pedagogical skills include the
skills of setting goals and objectives, cognitive development skills, skills of developing mental
capabilities and psychomotor functions in students. Psychological skills include applying moti-
vation concepts, consolidating knowledge, and applying teaching methods leading to better
knowledge transfer.

In addition to these skills, there are psychology skills, social skills, communication skills,
principles of learning assessment and management skills [17]. An important point is that the
skills system is formed by a wide range of organizations. Colleges, official employers, inde-
pendent training centers, schools and universities are considered the main ones.

The training of a teacher of vocational education in the UK is a complex process. First of all,
the future teacher trains for the relevant occupation. A teacher of vocational education must obtain a
bachelor's degree in the field of professional activity that the future teacher is going to teach.

Bachelor's degree is the first stage of higher education in Britain. It involves obtaining
traditional qualifications — Bachelor of Arts (BA) or Bachelor of Science (BSc), as well as
Bachelor of Education (BEd), Bachelor of Engineering (BEng) or Bachelor of Law (LLB).

Bachelor's degrees are classified into ordinary degrees and honours degrees. The main
difference in degrees is the average score of the diploma or the complexity of the educational
process. The type of degree will not affect the employment of the graduate, but may play a role in
the transition to the next stage of education. In some universities, a student who has received a
bachelor's degree with honours can enroll in a doctoral program without having a master's degree.

In England, Wales and Northern Ireland, almost all bachelor's degree programs last 3 years
(with the exception of medicine and architecture), since British students receive basic knowledge
that forms the basis of the first year of European and American universities in preparatory pro-
grams. Students who want to graduate with an honours degree, stay at the university for another
year, after which they write a graduation paper. This option involves advanced training.

The next stage of preparation is taking a teacher's license. In some higher education insti-
tutions, students are offered the opportunity to study simultaneously under a bachelor's degree
program and a teaching course. The courses last 1-2 years and after successful completion of the
course, the degree of Postgraduate Certificate in Education is awarded — a certificate equivalent
to the postgraduate training program, granting the right to teach [3].

It should be emphasized that The Quality Assurance Agency (QAA) and Professional,
Statutory and Regulatory Bodies (PSRB) participate in the development and implementation of
educational programs. Such cooperation has a significant impact on the structure, content and
relevance of educational programs [1].

The requirements for teachers of vocational education in different states may vary de-
pending on the state. For example, another common requirement is work experience. Since they
teach students to master professional skills, they should possess professional skills at the appro-
priate level. The required work experience is usually from two to five years.
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Figure 1 shows the process of vocational education and training for the UK vocational
education system.

Training for _— ‘ Vocational
‘ Teacher’s license

relevant occupation ] teacher
| / '

(5 =\
— Bachelor’s degree; — Postgraduate Certificate
— Work experience. in Education;

& J — Compulsory Certification.

Figure 1. Training of vocational education teachers in Great Britain

Vocational education and training system in China. China's vocational education is aimed
at implementing a strategic course for the development of science, technology and education in
the name of the prosperity of the Motherland, raising the cultural level of workers, promoting
the socialist modernization of the country — the Law of the People's Republic of China on Voca-
tional Education says (entered into force on September 01, 1996) [8].

According to the Law of the People's Republic of China on Teachers (entered into force
on January 01, 1994), teaching qualifications are available to Chinese citizens who are passionate
about education, have educational and pedagogical tendencies, and possess high ideological and
moral qualities. In addition, this qualification must be confirmed by passing the relevant state
qualification exam. In addition, this qualification must be confirmed by passing the appropriate
state qualification examination [15].

During the first five years of working in an educational organization, each teacher must
have at least 360 hours of additional training to ensure continuous professional development [9].

Vocational teachers in China are required to have work experience in the field of industry
(from three years) [10]. In this regard, the State Council of the People’s Republic of China calls
for the integration of production and education in the format of joint work on the development
of training plans, comprehensive and in-depth cooperation [14].

Shenzhen Polytechnic Institute and IT-company «HUAWEI» demonstrate a positive ex-
perience of joint work on training for the labour market [13]. The organizations managed to cre-
ate a system of certified vocational training under the formula «1 + X». The essence of this sys-
tem is that, in addition to the diploma of vocational education («1»), the graduate receives one
or more certificates («X»), testifying the completion of advanced training modules, not included
in the educational program, but already in great demand today in the branch production. The
system is implemented by both production and pedagogical staff through joint enrichment: pro-
duction workers receive pedagogical counselling; teachers receive sectoral experience.

The professional development of vocational teachers in China is carried out in accordance
with joint plans drawn up by the education departments of the people’s Governments at all lev-
els and the management of educational institutions. Both teacher training and research universi-
ties participate in the implementation of teacher-training programmes. The study conducted by
L. D. Panova and Menzhu Wang on trends in teacher-training education suggests that the pro-
fessional development of vocational teachers is carried out in cooperation with training courses,
activities on the basis of an educational institution and self-education. [11].

Finally, the Law on Teachers [15] pays attention to the procedure of certification of the
level of political thinking and professional training, attitude to work and performance.
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Thus, all applicants must pass a written and oral examination (interview), as well as a test for
knowledge of the official Chinese language (Putonghua Proficiency Test), in order to be certified
for teaching in the Chinese educational system. The written exam includes pedagogical tests, in-
cluding teaching methods [9]. The oral examination includes a structured protocol-interview and
simulation of the «learning scene, namely:

e drawing up a lesson plan;

e presenting a speech "Introduction to the profession";

e conducting a trial lesson according to the lesson plan;

e answering questions of the examiner on the content of previous stages [18].

In October 2021, the Minister of Education of China announced an increase in the re-
quirements for teachers, and as a result, the establishment of an evaluation procedure to ver-
ify professional qualifications [4]. The draft of the new Teachers Act [20] states that the stand-
ards and regulations for such evaluation are developed by the educational organizations them-
selves. At the same time, the ideological, political and moral qualities of teachers and their men-
tal health must be assessed in accordance with their professional abilities and pedagogical per-
formance.

An analysis of local documents of Chinese professional organizations [21] reveals the fol-
lowing conclusions about the system of comprehensive assessment of the vocational and peda-
gogical training of first-time teachers. This assessment includes an expert and self-evaluation of
the teacher, a training examination, an ethics assessment (pedagogical ethics and style, basic
teaching standards, etc. etc.) and assessments by the employer. The ethics assessment is en-
gaged by a special evaluation commission, and also takes into account the public opinion of
students and teachers [19].

As a result of this comprehensive assessment, a report is prepared on the following crite-
ria: pedagogical design, pedagogical performance (efficiency), professional skills, evaluation
activities, and the report identifies problems and shortcomings and makes recommendations for
to solving them.

There is a pre- and regular assessment procedure for recruitment as a teacher. Thus, the
preliminary training includes the conduct of trial classes and assistance, political and ideological
education, study of the history of the educational organization, career opportunities, etc.

The general scheme of assessment procedure (certification) of vocational teachers in Chi-
nese education system is presented in the Figure 2 below.

Pre-assessment procedure ] f Regular assessment procedure
J every 4 years L
,, - b o '
Preliminary training l | Assessment ’ Written Or. al_ exargination
I examination (interview)

3 4 S £ \ )
} I /

— Conduct of trial classes and Expert and self.evaluation:

assistance; - Txp.e‘ e — Level of political thinking;

— Political and ideological education; B El&?;ni :;?i:na:.‘on — Vocational training;

— Study the history of the educational ’ — Motivation of pedagogical activity;
S o — Assessments by the employer. ;

organization and career opportunities. — Pedagogical performance.

Figure 2. Certification of Chinese Vocational Education Teachers
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Table 1
Comparative table of vocational teacher training in Great Britain, China and Russia
Training model Work experience Certification Certifying authority
requirement of teacher’s
qualification

Great Britain

Bachelor’s  degree
in relevant sphere +
Teacher’s license

Preferably work expe-
rience from 2 to 5 years

Compulsory certifica-
tion of teacher train-
ing competences

The Quality Assur-
ance Agency (QAA)
and Professional, Stat-
utory and Regulatory

Bodies (PSRB)

China Work experience + Work experience from | Written and oral ex- | Special evaluation
Pedagogical Magis- | 3 years amination (interview) | commission, and also
tracy once every four years | takes into account the

public opinion of stu-
dents and teachers

Russia Vocational training | No mandatory requi- | Qualification for the | Expert Committee

programmes at uni-
versity +

practical work expe-
rience

rement

post once every five
years + Internships
in relevant organiza-
tions at least once

every 3 years

Conclusions. In view of the above the following conclusions were drawn.

1. Sufficient attention is paid to the training of vocational education teachers in the for-
eign vocational education and training systems, most aspects of such training are recorded at the
legislative level.

2. Teachers of vocational education should have three competencies: soft-, psychological-
pedagogical and professional both in Russia and abroad.

3. The unity of approaches to the process of vocational teacher was fixed — it was a com-
bination of university (academic) training and sectoral (industrial) experience both in the foreign
and domestic systems.

4. The beginning of pedagogical activity is preceded by the initial certification procedure
in both China and the UK, which result is the Teacher license.

5. Finally, with regard to the procedure for the regular assessment procedure of teachers
of the vocational education system, we reiterate the uniform approach in domestic and foreign
practices. In addition, both in China, in the UK and in Russia, teachers must periodically under-
go an internship on the relevant profile of the enterprise.

Thus, the analysis made it possible to draw conclusions on general trends in the vocation-
al teacher training in the field of vocational education in the analyzed countries. They may be
taken into account in the modernization and development of the national training system of vo-
cational teachers in Russia. In particular, the need to introduce a system of independent assess-
ment of teachers' qualifications, based both on foreign experience and national experience, but
in other professional fields, was identified.

The results of this study can be useful for researchers in the field of higher vocational and
pedagogical education. Studying the experience of foreign countries in the training of teachers
of vocational training contributes to the development of the system of vocational and pedagogi-
cal education in Russia. It may lead to a solution of the problem of qualitative and quantitative
filling of teaching staff in the system of vocational education.
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